Part I. Clear Goals and Adequate Preparation

Consider the following questions as you read this case. 
1. What factors should Charlie consider in deciding on his goals for technology for instruction? Reflect on what Charlie's goals are as contrasted with what his goals should be.

2. What resources does Charlie bring? What preparation does Charlie need? What would constitute adequate preparation in using technology in instruction? How will Charlie know when he knows enough? 

Charlie is a young teacher, just hired at a college to cover introductory courses. Charlie has adjusted very well to department life, enjoying positive mentoring relationships with several persons in the department. He has struggled a little in getting his research going, but he really enjoys working with the students to help them understand. Charlie sometimes wonders if he is doing all that he could about his teaching. After all, he spent 6 years learning his discipline and only had that 1-week session as a graduate student on teaching.

Charlie's department is struggling to maintain sufficient enrollments. The department head reported at the last meeting that the state and the University are expecting the department to "use more technology in their instruction" and she will be considering this in yearly evaluations because the unit as a whole will be judged on it. "Look at the bright side, maybe increased use of distance learning will increase enrollments." Half the faculty frown at the idea. Charlie volunteers to try one of the new methods, knowing he'll be volunteered if he doesn't. He is, in truth, curious. He thinks technology is inevitable and if he starts now he will have more time to perfect his method before his tenure/promotion year, assuming it will "count."

Lucy is the most senior faculty person in the department. She seems to publish with ease. She has served as president of the discipline's national organization and has received the University Research Award on more than one occasion. Charlie admires her tremendously and asked her the other day about what technology he should try first. She replied, "I get along just fine with the blackboard when I lecture." She noticed Charlie's look of frustration, "Of course someone needs to show the students that stuff...try the E-mail. It's good for exchanging research papers."

Charlie has a friend in another department in the College, Eldon, who just earned tenure. Eldon says he is comfortable in his teaching, even if his students sometimes grumble that he isn't available. He always seems to have the latest technological gadget. Charlie often doesn't understand what Eldon is saying but assumes that Eldon must be doing something right. Eldon is always showing Charlie an impressive new technology skill. 

Charlie told Eldon last night, "My department wants me to try one of the distance learning methods. Which do you think I should do?" 

Eldon replies, "I hear they have a satellite truck for broadcasting courses." His eyes light up. "Boy I'd love to see inside. I bet their equipment is top of the line."

Part II. Appropriate Methods and Significant Results

Consider the following questions as you read this case. 
1. Identify the appropriate and inappropriate use of methods in the cases presented. What factors determine "appropriateness" in teaching method? How do those factors vary with technology?

2. What evidence has been presented that significant results in learning are present (or absent) for our 3 persons? How might they each define significance with regard to learning?

Charlie had been doing some reading on teaching and wandered by Lucy's office. "Lucy, what do you think of Service Learning as compared to Collaborative Learning? I'm trying to figure out how to teach my first-ever Internet course." 

Lucy said with some disparity, "I have 25 years of experience in the classroom. I still use the same techniques as when I started." (In truth, Lucy didn't know what he meant.) "Don't worry about that, I'll tell you what worked for me. When I was a graduate student I always loved to hear about the research my professors were doing." She showed Charlie the transparencies she had prepared for class. "It's easy. I've taken copies of my publications and just run them through the overhead machine. I think it personalizes my lectures and it brings me a few students to work on my research team. If I have time I take in markers and color code the different parts. You should get your publications out there."

Charlie went away feeling a little puzzled.  He had thought an overall approach to teaching might give him some guidance in where to put his time. Charlie thought of his students and compared them to Lucy. He was having trouble seeing how what worked for Lucy would work for them. But maybe he was wrong.

He went to the technology support people and said he needed a webpage with his publications linked to it. They suggested a discussion board for his Monday night intro class. They set it up for him and tried to show him a few commands but Charlie had a committee meeting to attend. He promised himself he'd come back later. But, after seeing his webpage and the board, Charlie felt he was ready to go and didn't give the task more thought.

Eldon believes in promoting technology use among his students. He feels it will prepare them for the future. He only gives out grades via E-mail, for example. As he says, "all of my students greatly improve their technology use by the end of the term...or else!" 

Last week an electronically submitted student paper (the only type he'll accept) had some funny mistakes so Eldon forwarded it via E-mail to several colleagues attaching several humorous comments. The student found out and this week the student newspaper is lambasting him for violating privacy. His department head is making a big fuss over it, too. So Eldon snipped a paragraph on academic freedom out of an on-line newspaper to which he subscribes and sent it to everyone in the university--anonymously. 

How is Charlie doing? After his first week he had only one posting on his discussion board. Charlie overheard in the coffee lounge that he needed to assign grades for postings so he changed his syllabus. Now he has a student arguing over an assignment. The student has an earlier version of his web syllabus and is claiming that she should only be held accountable for that version. 

On the positive side, the postings he is getting now are fascinating. He didn't know his students could be that thoughtful about the material. They've asked questions that really make him think and several of the quieter students in the face-to-face class are really speaking out. He is feeling a bit overwhelmed by student responses now. It seems to be feast or famine. 

Part III. Effective Presentation and Reflective Critique

Consider the following questions as you read this case. 

1. What problems with and effective practices for presenting information can you identify in this case? How is presentation with technology different from/similar to more customary forms of presentation?

2. List examples or counter examples of critical reflection. What affects the capacity of the three to be critically reflective? How could the three use technology to enhance critical reflection?

About 3/4s of his first term at on-line teaching had passed and Charlie felt tired, but pleased at what he had learned. His students told him he had a good sense of humor on-line and always answered their questions promptly. (Although there was that one painful incident when he replied with irony and the person took him seriously). He had a great idea for a class project from his discipline's teaching journal. 

Charlie had attended a presentation about on-line teaching at a national conference and the speaker mentioned this journal. He had found the journal to be very helpful, even with his regular classes. The speaker also told him about a listserv of teachers. Last week Charlie made his first public posting to the listserv. Someone had asked for first time teachers' comments on technology and Charlie found that the words poured out. He was surprised how much he had learned-- putting his experiences into words helped him to recognize his accomplishments and set goals. He was thinking of turning it into a paper for the teaching journal. He had even been asked by a publisher of an on-line peer-reviewed journal to re-write it for them. 

Lucy just had a student turn in a paper based entirely on website sources. She sent an E-mail to Charlie "These students don't know how to think!" She proclaimed. "Why are they using such poor quality sources?" 

Charlie mailed back, "Here's a list from my Teaching On-line listserv. It has ideas about how to teach students to critically evaluate and cite websites. I've also pasted in a website devoted to the topic." Lucy was amazed at the materials. She had never seen anything like them. She immediately E-mailed it to several colleagues. 

But first Lucy snipped off all that garbage at the top of the forward and corrected some spelling errors in the piece. She did leave the original author's name on it, though. Lucy has always been sensitive to authorship issues. She didn't pay much attention to the copyright notice at the bottom of the webpage, however. "Copyright doesn't apply to educational uses," she thought to herself. Lucy returned to working on a review of a paper for her professional journal. Her note to the editor read: "Don't see permission to reprint table. The citations failed to follow proper style for maintaining a record of work and they display no sensitivity to intellectual property. That type of carelessness reflects on the paper's overall quality. Reject." Lucy felt satisfied with her work that day.

Eldon, meanwhile, is working on improving his teaching evaluations. His students always complain about how dry his lectures are. He is pleased with his plan to provide live on-line video of his classes so his students can view them from home. He was at Charlie's office showing Charlie his website the other day. 

"Okay, just click here..."The machine beeped and declared that it needed a plug-in to view the video. Eldon was amazed, "You don't have the latest RealPlayer plug-in? Get with it Charlie." Charlie frowned. "Here, let me get it for you." A half hour later Eldon was finally able to show Charlie a live shot of his empty classroom using his video setup...but they had to go to Eldon's computer to see it as Charlie's was a year old and lacked some vital piece.

Charlie frowned, "Well, that's neat to see your classroom, but my students do their on-line activities at all hours of the day and night. Don't you have problems getting them to be on-line at a particular time, especially with such a complicated setup?" Eldon shrugged his shoulders, "Hey, if you aren't up to speed, don't take the class."

Charlie's eyes strayed to the bottom of the page, "My on-line teaching group was talking about the challenges of citing websites the other day. They complained about pages that didn't have dates or authors so a person would know whom to contact." 

Eldon replied "It's linked off my main page where I keep that information." 

Charlie thought, "Yeh, but what about printouts and where is your link back to your main page?" 

Eldon stood up to leave, "I have to run now, I'm going to Comdex tonight to see the latest gadgets. I love it, no pressure to perform, no papers to prepare, just sit back and stay on top of it all."
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